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Introduction 
 
The School Act requires each Board of Education in British Columbia to prepare and 
submit to the Minister of Education an Achievement Contract with respect to 
standards for student performance and plans for improving achievement in the 
district.   
 
The Achievement Contract is a public statement of the commitment by the Board of 
Education to improve success for each student in the district.  Each Contract is 
developed collaboratively, on an evidence-based assessment of the needs and 
priorities of the students in the district.  The contract identifies areas of focus for the 
improvement of student success, describes strategic actions and outlines processes 
to monitor progress and make adjustments intended to improve results. 
 
The Achievement Contract is available for public review, and can be viewed at 
www.sd20.bc.ca, www.gov.bc.ca/bced/, or a print copy is available at the School 
Board Office. 
 
Context 
 
The Kootenay-Columbia School District: 

• is comprised of six municipalities (Rossland, Trail, Castlegar, Fruitvale, 
Montrose, and Warfield) and two regional districts; 

• has a combined population of approximately 37,000 (based on the 2006 
Statistics Canada census); 

• enrolled approximately 4,300 students (headcount) in Kindergarten to grade 
12 programs in the 2008/09 school year; 

• continues to have steadily declining enrolment (approximately 4,300 student 
headcount in 2008/09, down from approximately 5,200 student headcount in 
2003/04); 

• has 11 schools, consisting of two grade 8 – 12 secondary schools, one grade 
6 – 12 school, one Kindergarten to grade 2 school, one grade 3 to grade 7 
school, one Kindergarten to grade 5 school, and five Kindergarten to grade 7 
schools; 

• provides a number of alternate school program choices, including the 
Kootenay-Columbia Virtual School, the Kootenay-Columbia Learning Centre, 
Cooperative Education, On-Line Learning Centre, and the Junior Alternate 
program; 

• is nurturing a relatively new International Student program; 
• has approximately 10% of its student enrollment self-identified as having 

Aboriginal ancestry; 
• does not have an Aboriginal reserve within its boundaries; 
• has approximately 10% of its student enrollment identified as have special 

needs; 
• has 0% of its student enrollment identified as an English as a Second 

Language learner;  
• offers two language immersion programs, French and Russian; and, 
• is identified as a district having a low vulnerability rating for students entering 

Kindergarten as determined by the Early Development Instrument. 
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The Kootenay-Columbia School District identifies the following area of strength based 
on student performance: 

• academic performance, as evidenced by 
 the district’s ‘first-time grade 12 graduation’ and ‘six year completion’ 

rates for all students which has historically been, and continues to be, 
above the provincial average; 

 the district’s ‘first-time grade 12 graduation’ and ‘six year completion’ 
rate for Aboriginal students which has historically been, and continues 
to be, significantly above the provincial average; 

 the grade 4 and 7 student performance on the Foundation Skills 
Assessment, which has been at or above the provincial average for 
reading comprehension, writing and numeracy;  

 a four year average of 87% of all grade 3 students meeting or 
exceeding expectations in reading according to the Developmental 
Reading Assessment tool; and, 

 the high pass rates for required provincial exams, which are typically 
above the provincial average. 
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District Review Response 
 

District Review Team 
Recommendation (May 2005) 

District Response 

Provide training on the Accountability 
Contract Framework including: 

• using a district template for site 
plan development 

• linking data to goal development 
• building skills in the analysis of 

data 
• monitoring and adjusting plans to 

meet the needs of all students 
• developing understanding of 

assessment for, of and as learning 
• developing understanding of the 

difference between strategies and 
structures 

 A new School Success Plan template 
was created and implemented for use 
by all schools for the 2008/09 school 
year. 

 A new data analysis graphic frame was 
introduced and used by the 
Achievement Review Committee during 
the 2008/09 school year.  This tool will 
be introduced to schools and their 
SPCs in the 2009/10 school year and 
will support the linkage between data 
and goal development. 

 Focused professional development 
work continues in order to further 
develop an understanding of, and 
ensure application of, assessment 
strategies for, of and as learning. 

 An understanding of ‘evidence’ has 
replaced the need to determine and 
understand the difference between 
strategies and structures. 

 New district and school data collection 
initiatives will ensure that the needs of 
all students are being looked at in 
terms of achievement. 

Revisit the district process for reviewing 
school plans to ensure consistency and 
clarity of expectations. 

 A major focus for the district in the 
2009/10 school year is to work with 
schools and their SPCs to ensure 
consistency and clarity of expectations 
regarding School Success Plans. 

Provide opportunities for sharing among 
schools (ie. School Planning Councils). 

 A district facilitated event for all School 
Planning Councils will be held in the 
fall of 2009/10.  This will become an 
annual event. 

Continue opportunities for leadership 
development, including students. 

 Two new structures have been created 
for teachers in the 2008/09 school 
year: the Primary Leadership 
Committee and the Intermediate 
Leadership Committee. 

 The district is part of a regional 
initiative to model leadership learning 
after the BCELC program.  This 
regional leadership program is 
anticipated to start in the fall of 2009 
and run for two years. 

 Many student leadership opportunities 
exist in our schools.  Some include 
student council structures, students on 
School Planning Councils, social justice 
committees, “green” committees, and 
so on. 
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District and School Connections 
 
Efforts to improve student achievement are enhanced through a common vision, 
shared goals, effective use of resources and connections among district, school and 
parent priorities. 
 
A number of documents and processes work together to ensure meaningful 
connections in support of improved student achievement: 
 
School Success Plans 

• All schools have functioning School Planning Councils (SPC).  Although most 
schools do not have formal teacher representation on the SPC, teachers are 
formally involved in school-based discussions on school goals and objectives, 
which inform the School Success Plan. 

• All schools use provincial, district and school based evidence or data in 
support of their goals and objectives. 

• Schools adhere to provincial and district policy and regulations with respect to 
SPCs. 

• Schools present their School Success Plans to the Board of Education in the 
spring of each school year. 

• The Board of Education approves School Success Plans by the end of each 
school year. 

• New supports for schools and their SPCs will be introduced in the 2009/10 
school year, and will include a district-wide workshop for SPCs on their role 
and work in support of improving student achievement, and two formal liaison 
meetings with SPCs during the year to: 

-ensure that goals and objectives are based on student achievement 
evidence;  
-provide formal information on the contents of the district plan in relation 
to the school plan;  
-discuss the allocation of staff and resources in the school;  
-discuss educational services and programs in the school that connect to 
the goals and objectives of the Success Plan; and,  
-discuss the connections between the district Achievement Contract, the 
School Success Plan, and the Aboriginal Enhancement Agreement. 

 
Aboriginal Enhancement Agreement (EA) 

• A formal review of the EA will occur in the 2009/10 school year.   
• Connections with other student achievement documents and processes will be 

identified through the work of a new Aboriginal Education Committee to be 
formed during the 2009/10 school year.  The previous Aboriginal Committee 
on Education (ACE) was disbanded by the Board of Education during the 
2008/09 school year, and a mandate of creating a new structure to support 
improved achievement levels for district students of Aboriginal ancestry was 
articulated. 
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District Literacy Plan (DLP) 

• A long history of community initiatives focused on literacy exists in the West 
Kootenays.  Two Community Literacy Advisory Committees (Trail and 
Castlegar) operate with the support of the Columbia Basin Alliance for 
Literacy (CBAL), which in turn is supported by the Columbia Basin Trust 
(CBT).  Existing community literacy plans were in place prior to the 
expectations that school districts would shepherd such an initiative; in fact, 
the work in this geographic area was considered when creating the model for 
DLPs. 

• The district’s Opening Doors committee, with representatives from 
stakeholder groups from the area supporting literacy initiatives from birth 
through to adult/senior years, reviews the DLP annually to monitor progress 
and approve the plan.  

 
Early Learning Programs 

• The district is pleased to have 4 StrongStart centres operating, or soon to be 
operating, in district schools (Blueberry Creek Community School, Fruitvale 
Elementary School, MacLean Elementary School, and Robson Community 
School). 

• A number of Early Learning Programs are offered in district schools, including 
such programs as ‘Ready, Set, Learn’, Mother Goose, and Love to Learn. 
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Goals and Objectives 
 
Clear goals help focus district priorities for improving student learning.  District 
priorities are stated in two to three goals, based on the analysis of a range of student 
performance data.  A manageable number of objectives help focus district goals into 
specific areas of concern.  When determining goals, the district considers the 
performance of all students, including any group of under-performing students. 
 
Achievement Review Committee (ARC) 
 
A new structure was introduced in the district during the 2008/09 school year called 
the Achievement Review Committee (ARC).  Comprised of stakeholder 
representatives from the Kootenay-Columbia Principals and Vice-Principals 
Association (KCPVPA), the Kootenay-Columbia Teachers Union (KCTU), the Canadian 
Union of Public Employees (CUPE), the District Parent Advisory Council (DPAC), the 
Board of Education, and the Senior Management Team, the purpose of establishing 
the committee was to: 

• develop shared understandings and shared responsibility for student 
achievement; 

• analyze key student achievement data pieces (evidence); 
• determine district strengths and areas requiring further attention with respect 

to student achievement;  
• ensure that district goals and objectives align with the results of the 

data/evidence analysis, and that connections between schools’ goals are 
evident and coherent; and, 

• ensure that district actions support the articulated goals and objectives. 
 
Initial questions driving the work of the ARC included: 

• Has the district identified the “right” goal areas and objectives based on an 
analysis of student achievement data/evidence? 

• If yes, are the actions the district have articulated making a difference for 
students and their achievement?  How do we know?  Is the data/evidence 
currently being collected by the district “deep” enough to tell individual 
student stories? 

• If no, then what student achievement priorities should the district attend to 
based on the analysis of achievement data/evidence? 

 
The ARC met 8 times during the spring of the 2008/09 school year to begin the task 
of examining and analyzing key student achievement data pieces (evidence).  At the 
time of writing, the ARC had analyzed the following (analysis summaries can be 
found in Appendix A): 

 first-time grade 12 student graduation data (Ministry) 
 six-year completion data (Ministry) 
 grade-to-grade transition data (Ministry) 
 required exams (grades 10 and 12) data (Ministry) 
 Foundation Skills Assessment (grades 4 and 7) data (Ministry) 
 District Wide Write (grades 3, 5 and 9) data (District) 
 Teacher Judgment (grades 1 through 7) data (District) 
 Developmental Reading Assessment (DRA; grades 1 through 3) data (District) 
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Some themes regarding student achievement have emerged as the result of the 
ARC’s work: 
 
Strengths 

• In general, the district is a high performing district, with achievement data 
indicating that district students perform at or above provincial average on 
most if not all achievement indicators. 

 
Areas of Challenge and Concern 

• In general, achievement data indicates that district student performance has 
either ‘plateaued’ or is ‘slipping over time’ on many achievement indicators. 

• Students from ‘traditionally vulnerable’ sub-groups do not achieve to the 
same levels as other students in our district (evidence supports this 
statement for students with special needs and Aboriginal students; we 
hypothesize that the statement also holds true for students ‘in care’ and 
students from low income families). 

• Performance gaps grow over time for students from ‘traditionally vulnerable’ 
sub-groups. 

• Although Aboriginal students perform higher than provincial average on most 
achievement indicators, there is a significant gap in performance between 
Aboriginal and non-Aboriginal students in the district. 

• Gaps in achievement are evident between genders in some areas. 
• Student achievement indicators for secondary students indicate that although 

pass rates for courses remains very high, most students achieve course letter 
grades of C- or C.  As well, required exam marks are typically higher than 
class marks, particularly for males. 

• There is a significant gap between special needs and non-special needs 
student performance on most achievement indicators. 

• District data/evidence on student achievement is ‘thin’.  The need for 
meaningful district data collection initiatives is high. 

 
Work for the ARC in the fall of 2009 will include the following: 

• Complete the analysis of student achievement data/evidence; 
• Prioritize areas of concern; 
• Review current Achievement Contract, considering identified areas of concern 

regarding student achievement; and, 
• Recommend new student achievement goals and objectives, if necessary. 
• Develop and support the implementation of actions (strategies and 

structures) that support district goals and objectives. 
 
Information about the work of the ARC and its findings occurred in June, 2009, with 
the KCTU President and Vice-president, the result of which was support for the 
process. Further student achievement review sessions will occur during the 2009/10 
school year with the KCPVPA, the Primary and Intermediate Leadership Committees, 
Educational Assistants, School Planning Councils and other interested and key 
stakeholder groups.   
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District Goals and Objectives Summary 
 
The following goals and objectives are presented as a continuation of the previous 
Achievement Contract and have not been impacted by the work of the Achievement 
Review Committee (ARC).  As noted earlier in this document, there may be 
recommendations made regarding new goals and objectives for the district as a 
result of the work being done by the ARC. 
 
Goal 1:  Health and Lifestyle 
To encourage and provide students with opportunities to become ‘health and lifestyle 
literate’ – that is, to provide opportunities for them to acquire knowledge, as well as 
develop attitudes and implement social and behavioural changes that further their 
health and well-being. 
 
Objective(s): 

a) 100% of our schools continue to implement the District Healthy Schools 
policy, and the School health and Lifestyle Policy Guidelines.  Accordingly, all 
schools will have a Health and Lifestyle Committee that will develop a site-
specific action plan to implement the District School health and Lifestyle Policy 
Guidelines. 

 
Goal 2:  Literacy 
To improve reading comprehension skills of grades 4-9 students. 
 
Objective(s): 

a) The number of grades 4-9 students who are ‘not yet within’ or ‘minimally 
meeting’ district student performance targets for reading shall decrease by 
at least 2% by June, 2009. 

b) The number of grades 4-9 students of Aboriginal ancestry who are ‘not yet 
within’ or ‘minimally meeting’ district student performance targets for 
reading shall decrease by at least 2% by June, 2009. 

 
Goal 3:  Numeracy 
To improve number concept of grades 4-9 students. 
 
Objective(s): 

a) Establish baseline data for Number Concept (building blocks of number sense 
on which all strands of numeracy are constructed) by June, 2009, and focus 
teaching efforts on teaching Number Concept. 
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District Goals and Objectives Details 
 
Goal 1:  Health and Lifestyle 
To encourage and provide students with opportunities to become ‘health and lifestyle 
literate’ – that is, to provide opportunities for them to acquire knowledge, as well as 
develop attitudes and implement social and behavioural changes that further their 
health and well-being. 
 

 Objective(s): 
a) 100% of our schools continue to implement the District Healthy Schools 

policy, and the School health and Lifestyle Policy Guidelines.  Accordingly, all 
schools will have a Health and Lifestyle Committee that will develop a site-
specific action plan to implement the District School health and Lifestyle Policy 
Guidelines. 

 
 Rationale: 
• Healthy children are better able to learn and schools can directly influence 

children’s health.  As a response to a declining awareness of the importance 
of health and lifestyle choices amongst the school-aged population, the BC 
Ministry of Education and the BC Ministry of Health have collaborated to 
establish the ActNowBC – Healthy Schools Program. 

• Most of our schools have identified at least one goal toward health and 
lifestyle in their School Success Plan. 

• The district’s Health and Lifestyle Committee continues to provide leadership 
and support to schools. 

 
 Performance Indicators/Evidence and Targets: 

Please see Appendix B. 
 

 Summary of Progress Made: 
• Provincial Satisfaction Survey results indicate: 

o Improvement over time for all grades that participate in the survey for 
the question, “At school, are you learning about healthy food and 
exercise/how to stay healthy?” 

o Above provincial average survey results for all grades except grade 7 in 
2007/08 for the question, “At school, are you learning about healthy 
food and exercise/how to stay healthy?” 

o Cohort analysis for the question, “At school, are you learning about 
healthy food and exercise/how to stay healthy?”, shows an improvement 
trend for a cohort of students from grade 7 to grade 10, but decline for 
a cohort of students from grade 10 to grade 12. 

• Most schools have completed or are in the process of completing district 
expectations for health and lifestyle actions (strategies and structures). 
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 Actions (Strategies/Structures): 
• Each school shall develop the following: 

o ‘Health and Lifestyles Criteria’ (for example, what constitutes a healthy 
lifestyle, considering the ActNowBC – Healthy Schools Program and 
Ministry of Education standards?) 

o ‘Health and Lifestyles Action Plan’ (for example, an implementation plan, 
considering who, what, why, when and where and how results and 
progress made toward the goals and objectives will be measured) 

• Each school shall determine and implement reliable methodologies to track 
and report students’ health and lifestyle performance over time, including 
how physical activity will be documented as one of the requirements for the 
Graduation Transitions Program. 

• Each school will offer daily physical activity for all students. 
• Each school will encourage regular participation of both students and staff in 

extra-curricular non-instructional physical activities through a variety of 
strategies, such as clubs, special events, activity fairs, and so on. 

• The district will facilitate a meeting of representatives of each school’s Health 
and Lifestyle Committee for the purpose of: 

o sharing action plans 
o developing core questions for a district survey 
o reviewing the district’s goal and objectives 
o planning for the provision of professional development opportunities for 

staff focused on health and lifestyle 
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Goal 2:  Literacy 
To improve reading comprehension skills of grades 4-9 students. 
 

 Objective(s): 
a) The number of grades 4-9 students who are ‘not yet within’ or ‘minimally 
meeting’ district student performance targets for reading shall decrease by at 
least 2% by June, 2009. 
b) The number of grades 4-9 students of Aboriginal ancestry who are ‘not yet 
within’ or ‘minimally meeting’ district student performance targets for reading 
shall decrease by at least 2% by June, 2009. 

 
 Rationale: 
• Analysis of reading results from the Foundation Skills Assessment and 

Language Arts report card data indicate the greatest need for improvement 
exists with students in the ‘not yet within’ and ‘minimally meeting’ 
performance categories 

• Most schools have identified at least one goal toward improved student 
performance in the area of literacy in their School Success Plan. 

• The district’s long term goal (2010/11) is to have 85% of students in grades 
1-9 meeting or exceeding expectations in reading (excluding students on 
Individualized Education Programs). 

• The Aboriginal Enhancement Agreement identifies academic achievement, 
including reading, as a goal.  Anecdotal feedback from teachers indicates that 
Aboriginal students are most at risk in reading at the intermediate grades. 

 
 Performance Indicators/Evidence and Targets: 

Please see Appendix B. 
 

 Summary of Progress Made: 
• Most students in grades 1-3 are ‘meeting/fully meeting’ or ‘exceeding’ 

expectations in reading according to the Developmental Reading Assessment 
(DRA). 

• Percentage of students considered ‘at risk’ or ‘minimally meeting 
expectations’ stays fairly constant over time, from grade to grade on the DRA. 

• Percentage of students exceeding expectations on the DRA increases from 
grade 1 to 2, but significantly decreases from grade 2 to 3. 

• DRA data needs to be disaggregated for gender and Aboriginal student 
cohorts. 

• Grade 4 and 7 student performance is at or above the provincial average for 
reading comprehension on the Foundation Skills Assessment (FSA). 

• There is ‘slippage’ from grade 4 to grade 7 in performance for reading 
comprehension on the Foundation Skills Assessment (FSA). 

• Female performance in reading comprehension is higher than male 
performance for reading comprehension on the Foundation Skills Assessment 
(FSA). 

• Very high pass rates for both English 10 and 12. 
• Performance gap is evident when comparing Aboriginal students and non-

Aboriginal students, with Aboriginal students performing lower than non-
Aboriginal students. 
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 Actions (Strategies/Structures) 
• Continue to fund, as a priority, the Learning Coordinator position in the 

district. 
• Continue to develop the role of district structures to bring teachers together 

to discuss literacy research and initiatives. 
• Develop literacy ‘coaches’ at each school site, who will be trained on 

assessment tools and best practices. 
• Determine a common district reading assessment tool for intermediate 

grades. 
• Continue to gather and analyze literacy data to identify the greatest need in 

reading across the district.  Such data will be used to plan professional 
development sessions and/or provide release time for teachers to observe or 
collaborate with other teachers. 

• Conduct class, school-wide and provincial assessments on a consistent basis 
to assess intervention effects. 

• Provide opportunities for in-service on reading practice and strategies. 
• Continue to encourage and support schools to participate in the Network of 

Performance Based Schools. 
• Continue membership in the Kootenay-Boundary Consortium of School 

Districts. 
• School-based teams will assess student progress in attaining their literacy 

goal and will adapt or modify plans where necessary to promote student 
achievement. 

• Disaggregate Aboriginal student achievement data and monitor the progress 
of Aboriginal students. 

• Identify students at risk in literacy and provide interventions. 
 



  

Achievement Contract 2009-10        13 

 
Goal 3:  Numeracy 
To improve number concept of grades 4-9 students. 
 

 Objective(s): 
a) Establish baseline data for Number Concept (building blocks of number sense 

on which all strands of numeracy are constructed) by June, 2009, and focus 
teaching efforts on teaching Number Concept. 

 
 Rationale: 
• Analysis of Foundation Skills Assessment data, district assessment data, and 

report card data indicated a need to begin to address numeracy as an area for 
student achievement improvement. 

• Most schools have identified at least one goal toward improved student 
performance in the area of numeracy in the School Success Plan. 

• The Aboriginal Enhancement Agreement identifies academic achievement, 
including numeracy, as a goal.  Teachers’ Professional Judgment data 
indicates that one third or more of our Aboriginal students are in the ‘not yet 
meeting’ or ‘approaching/minimally meeting’ categories of student 
performance in the elementary grades. 

 
 Performance Indicators/Evidence and Targets: 

No indicators/evidence or targets to report on as this is a new goal area with 
baseline data still being created. 

 
 Summary of Progress Made: 

Not applicable at this time. 
 

 Actions (Strategies/Structures): 
• Continue to fund, as a priority, the Learning Coordinator position in the 

district. 
• Continue to develop the role of district structures to bring teachers together 

to discuss literacy research and initiatives. 
• Pilot the Vancouver Island Diagnostic Numeracy Assessment tool at the grade 

6 level. 
• Continue to gather and analyze numeracy data to identify the greatest need 

in mathematics across the district.  Such data will be used to plan 
professional development sessions and/or provide release time for teachers to 
observe or collaborate with other teachers. 

• Continue to encourage and support schools to participate in the Network of 
Performance Based Schools. 

• Allocate funds to support participation in the regional numeracy sharing 
sessions. 

• Identify students who are in the ‘not yet within’ and ‘approaching/minimally 
meeting’ performance categories and provide intervention. 

• Disaggregate data for Aboriginal students and provide support. 
• Implement, district-wide, constructivist pedagogy. 
• Ensure that teachers understand the pedagogical implications and the 

Intended Learning Outcomes of the new curriculum in Mathematics. 
• Ensure that teachers have resources that support meeting pedagogical 

implications and the Intended Learning Outcomes of the new curriculum in 
Mathematics. 
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SUBMITTED BY: 
 
 
 
 
 
 
 
 
 
 
 
 
    __Original signed by____________________________ 
Jean Borsa 
Superintendent of Schools 
 
 
 
 
 
 
 
 
 
    __Original signed by____________________________ 
Mac Gregory 
Chair, Board of Education 
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Appendix A:  Achievement, Review Committee, Data Analysis 

 
 

Results Analysis/Interpretation:  Developmental Reading Assessment 
(DRA)- 

                                                       Grades 1-3                                                       
 
Assumptions/Predictions 
 
-trend will show improvement for 
students from grades 1 to 2, but not from 
grade 2 to 3 
-fewer students will be considered ‘at risk’ 
over time 
-boys will not perform as well as girls 
 

Patterns/Trends (What do we see?) 
 
-data is not disaggregated for gender, 
Aboriginal students, or students with 
special needs 
-big drop in the percentage of students 
exceeding expectations in grade 3 
-percentage of students in the lower 
performance levels remain fairly 
constant over time 
-most students are meeting/fully 
meeting or exceeding expectations 
 
 

Possible Theories 
 
-grade 3 expectations too high?  Or lower 
grades too low?   
 
 

Possible Solutions (Going deeper) 
 
-revisit DRA reading benchmark levels 
-ensure teachers are familiar with and 
are referencing the Performance 
Standards 
-ensure that early intervention/learning 
assistance FTE is being used to support 
at risk readers using best practice 
strategies 
-ensure that the assessment protocols 
are being consistently followed across all 
schools 
-ensure that boys interests are 
considered when programming for 
reading 
-disaggregate data for gender, 
Aboriginal and students with special 
needs 
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Other Comments/Next Steps 
 
-Should our reading comprehension data be based on the DRA?  The DRA tests a 
variety of items, not necessarily just reading comprehension.   
-We need district data that indicates the areas of concern regarding reading 
comprehension.  What can we/do we do with the current data? 
-We need to have the ability to track the most at risk students, and assess how 
effective our interventions are. 
-The DRA should be done with students at least 3 times per year, especially for those 
students whose performance is of concern. 

 

 
Celebrations 
 
-most students are meeting/fully meeting expectations for reading comprehension in 
grades 1-3 according to the DRA 
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Results Analysis/Interpretation:  Grade to Grade Transitions Data (ARC) 

Assumptions/Predictions 
 
-data for “vulnerable” students will show 
that they do not keep pace with others in 
terms of transitioning 
-boys will be over-represented in the 
group not transitioning (or being held 
back) 
-aboriginal students will be 
overrepresented in the group not 
transitioning (or being held back) 
-data will show that students “hit the 
wall” when transitioning from grade 8 to 9 
-data will show that we have higher 
transition rates than the province at all 
grades 

Patterns/Trends (What do we see?) 
 
-3-7% of all students not transitioning 
between grades 8-9 and 9-10  
-8-13% of all students not transitioning 
between grades 10-11 and 11-12 
-transition between grade 8 to 9 is 
showing improvement over last 5 years 
(7% to 4%) 
-district transition rates for grade 11 to 
12 consistently/typically significantly 
higher than province  
-the higher the grade, the larger the 
“hold back” of students; one cohort over 
time in secondary school can lose over 
20% 
-no significant difference between 
genders 
-more boys held back at grade 8; more 
girls held back at grade 9 
-Aboriginal students twice as likely to 
not transition from gr. 9 to 10, 10 to 11 
and 11 to 12 than non-Ab students 
-28-50% of special ed students do not 
transition between grade 10 – 11 and 
11-12 
-unsuccessful transition for special ed 
students from grade 10-11 and 11-12 is 
3 to 5 times higher than non-special ed 
students 
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Possible Theories 
 
-level of support for student success 
drops or changes as students move up 
through grades 
-students that are not getting through in 
grades 10 to 11 and 11 to 12 could be the 
same students struggling in elementary 
school, but due to “social promotion” they 
transition to secondary and then are 
allowed to “fail”; opposite occurs though, 
where some struggling students in 
elementary do well at secondary 
-transition issues (semestered courses, 
multiple teachers, etc.) impact success 
for some (like vulnerable) 
-perhaps more resources are focused on 
boys (boys typically more “visible” with 
their behaviour while girls typically more 
compliant) 
-provincial exams may have an impact on 
transition rates; teachers teaching 
“curriculum” but not teaching for 
understanding or student learning 
-older students may be working and 
therefore early start to school day is an 
issue 
-academic support missing for Aboriginal 
students at secondary (focus on cultural) 
-perhaps program/program delivery not 
meeting students needs (lack of 
engagement, relevancy, etc.) 

Possible Solutions (Going deeper) 
 
-teachers need to develop more skills 
re: differentiating instruction and 
Universal Design for Learning (UDL) 
-ensure that program/program delivery 
is engaging and relevant 
-ensure that assessment feedback is 
timely and meaningful to promote 
learning (should be beyond “a sea of red 
ink” or a simple mark or letter grade) 
-ensuring that assessment goes beyond 
paper/pencil test 
-ensure that teachers know that its okay 
that their class mark can be/should be 
higher than exam mark 
-identify students that do not transition 
and provide support to better ensure 
success (if students experience the 
same “show”, how do we expect things 
to change?) 
-continue transitions support model to 
grade 9 
-teach students how to be responsible 
for their own learning 
-provide more academic support to 
secondary students, esp. in grad 
program 
-understand different definitions of 
success (not everyone should take 
principles of math, for example) 
-start secondary school later in the day 
-provide daycare 
-track individual special ed students to 
better ensure their success 
-ensure special ed students have 
programming outside of the resource 
room  
-track individual Aboriginal students to 
better ensure their success 
-provide academic support to Aboriginal 
students (beyond cultural support) 
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Other Comments/Next Steps 
 
-Is there provincial data for districts with middle schools? (Does middle school model 
affect transition rates?) 
-stop celebrating being at the provincial average…we should be better 
-need withdrawal data (by course, by school) 
-need “quit” data (How many kids are we losing out of the system?) 
-Of students who don’t “grade advance” at some point in their schooling, how many 
finish or not finish? 
-vulnerable students in our district do not seem to perform well 
 

 
Celebrations 
 
-transitions programs/support at grade 8 level seems to be working 
-district transition of students from grade 11 to 12 typically significantly higher than 
provincial average 
-grade to grade transition data for the district (broadly) is at or above provincial 
averages for all students, boys and girls, and Aboriginal students 
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Results Analysis/Interpretation:  Teacher Judgment data 

Assumptions/Predictions 
 
-trend over time will be ‘slippage’ in all 
areas (reading, writing, numeracy) 
-boys will underperform when compared 
to girls 
-Aboriginal students will underperform 
when compared to non-Aboriginal 
students 
-students with special needs will 
underperform when compared with 
students with no special needs 
 

Patterns/Trends (What do we see?) 
 
-data is not disaggregated for gender, 
Aboriginal, or students with special 
needs 
-pie charts are difficult to read/follow 
-most areas show improvement from fall 
data to spring data 
-one year’s worth of data makes it 
difficult to determine patterns/trends; 
data would seem to indicate, though, 
that the high performing group of 
students improve over time, while the 
low performing group of students 
remains fairly constant 
 

Possible Theories 
 
 

Possible Solutions (Going deeper) 
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Other Comments/Next Steps 
 
-major concerns with this data set; too subjective; no common ‘lens’ for teachers to 
use when making judgment 
-it would be interesting to take the time to compare teachers’ judgment against 
other performance indicators 
-lack of consistency across the district in terms of how judgment is collected; for 
example, at least one school simply converts letter grades to judgment  
-performance standards not used by teachers as ‘lens’ to make judgment 
-what are we looking for in this data?  how is this data being used to ensure 
improved student achievement?  can it be used in its current form to improve 
student achievement? 
-what does “reading” mean…reading for information? reading literature? 
-what does writing mean…personal, impromptu writing? writing to communicate 
ideas and information? 
-recommendation to abandon this data collection piece and replace it with data that 
will be more meaningful and better ensure improved student achievement  

 

 
Celebrations 
 
-this data collection piece has set the expectation that the district needs to know 
from teachers how students are performing; it has provided a context for teachers’ 
to be thinking about their students’ performance, and did so in a way that attempted 
to honour their professional judgment 
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Results Analysis/Interpretation:  6 Yr. Dogwood Completion Rate data 
(ARC) 

Assumptions/Predictions 
 
-trend line for all students going down 
-trend line for female students flat 
-trend line for male students going down 
-trend line for Ab students going down 
-trend line for students in the behaviour 
and LD categories going down 
 

Patterns/Trends (What do we see?) 
 
-percentage of students for 2007/08 at 
prov average 
-trend line for last 5 years showing 
decreasing results (trend line going 
down for all students) 
-trend line for girls going down 
-trend line for boys going down; below 
prov average for 2007/08 
-trend line for Ab students going down 
but still above prov average 
-behaviour students not making it 
through (very low %) 
-trend line for LD students going down 
(“dropping like a rock”) 
-other districts in region have higher 
completion rates and have maintained 
their results 
-solid results for students with sensory 
disabilities 

Possible Theories 
 
-inconsistent identification of LD students 
-sp ed students getting EA support which 
increases general education resources for 
non-sp ed; sp ed students missing out 
educational services of qualified teacher 
-changing society (economics, family 
values, support for education, etc.) 
having negative impact on results 
-Ab students not being supported 
academically 
 

Possible Solutions (Going deeper) 
 
-district needs to examine current 
allocation of support for sp ed students 
-culture of sending students to learning 
assistance needs to be examined; 
teachers need to be responsible for the 
success of each student 
-EAs should be included in school based 
team meetings 
-consistent support for LD students at 
both elementary and secondary 
-specific and targeted support for sp 
needs students identified early as 
potentially not graduating 
-district goal re: sp ed students’ success 
(LD and behaviour) 
-academic support at high school (gr. 
10-12) for Ab students (beyond cultural 
support); effective leadership and 
direction for Ab ed dept., focused on Ab 
student success 
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Other Comments/Next Steps 
 
-continue to monitor/pressure ministry to “clean up” the data; include School 
Leaving Certificates in this data 
-what are the numbers re: gifted claims? 
-Our data indicates that we are “dropping”.  What districts are improving?  What are 
they doing? 
-the district should prioritize sp ed student success as a goal area and should review 
current allocation system of support, programming, etc.; of particular concern is the 
data for LD and behaviour students; as well, support at the secondary level needs to 
be examined 
-the district should prioritize Ab student success as a goal area and should review 
current allocation system of support, programming, etc.; of particular concern is 
support at the secondary level (academic, not cultural) 
-given the fact that our Aboriginal students are not typical of Aboriginal students 
from across the rest of the province (for example, we have no reserves), our 
performance should not have the gaps we have 

 

 
Celebrations 
 
-female 6 year completion rate results above provincial average for each of last 5 
years 
-completion rate for all students at or above provincial average for each of last 5 
years 
-completion rate for Ab students well above provincial average for each of last 5 
years 
-completion rate for all Sp Ed students above provincial average for 4 of the 5 
previous years 
-completion rate for students identified as gifted are excellent 
-completion rate for students with sensory disabilities excellent and well above the 
provincial average 
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Results Analysis/Interpretation:  FSA (gr. 4 and 7) Reading Comprehension 

Assumptions/Predictions 
 
-district will perform above provincial 
average for both gr. 4 and 7 
-boys will perform below girls for both gr. 
4 and 7 
-Aboriginal students will perform below 
non-Aboriginal students 
-special ed students will perform below 
non-special ed students 
-there will be “slippage” from gr. 4 
performance levels to gr. 7 performance 
levels 
-there will be a significant 
number/percent of students that didn’t 
write (~25%) 
 

Patterns/Trends (What do we see?) 
 
-grade 4 student performance is slightly 
above provincial average for all 
students; gr. 7 student performance is 
at provincial average for all students 
-gr. 7 student performance is always 
lower than gr. 4 student performance 
for all students 
-girls student performance is higher 
than boys at both gr. 4 and 7 
-gap in gender performance is lower in 
our district than the province 
-gr. 4 Aboriginal student performance is 
above provincial average; gr 7 
Aboriginal student performance is below 
provincial average 
-district performance gap between gr. 4 
and gr. 7 Aboriginal students widens to 
more than the provincial performance 
gap 
-there is a 20% difference in 
performance between gr. 4 special ed 
students and non-special ed students 
-special ed students above provincial 
average in gr. 4 and at provincial 
average in gr. 7 
 

Possible Theories 
 
-grade 7 students do not take the 
assessment seriously 
-at risk kids may not be getting the 
support they need to participate 
meaningfully on the assessment 
-political action could have impact on 
parent and student attitude to 
assessment 
 
 

Possible Solutions (Going deeper) 
 
-ensure schools understand that 
supports for students on the assessment 
are okay and should be provided; point 
of assessment is to determine student 
learning, not how well they cope with 
test 
-ensure that excused students meet the 
criteria; ensure the criteria is 
consistently applied across schools in 
the district 
-continue to share accurate information 
to parents/students about the 
assessment 
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Other Comments/Next Steps 
 
-why is there slippage in performance from grade 4 to 7? 
-issues with the grade 4 assessment (too long, too rigorous) 
-is the criteria for excusing students from the assessment being consistently followed 
across district schools? 
-work with EAs that may be scribes to ensure that scribing is done in a manner that 
reflects true student performance 

 

 
Celebrations 
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Results Analysis/Interpretation:  FSA (gr. 4 and 7) Writing 

Assumptions/Predictions 
 
-student performance will be higher than 
provincial average 
-girls will perform better than boys 
-student performance in writing will be 
higher than in reading 
-Aborignal student performance will be 
above provincial average 
-special needs student performance will 
be at or above provincial average 
 

Patterns/Trends (What do we see?) 
 
-student performance in gr. 4 and 7 
above provincial average and is steady 
and high 
-no slippage in performance from grade 
4 to 7  
-male performance lower than female 
performance in both gr. 4 and 7 
-Aboriginal student performance is 
above provincial average in gr. 4 but 
below provincial aver in gr. 7 
-performance gap between gr. 7 
Aboriginal and non-Aboriginal students 
is higher in district than province 
-special needs student performance is 
above provincial average in both gr. 4 
and 7 
-performance gap between special 
needs students and non-special needs 
students increases significantly from gr. 
4 to 7 (from 28% to 41%) 
 

Possible Theories 
 
-writing topics on the FSA have more 
oriented to girls than boys 
 

Possible Solutions (Going deeper) 
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Other Comments/Next Steps 
 
-need to pay attention to special needs students and Aboriginal students, particularly 
as they move through early intermediate grades  
-Why are there gaps in performance between Aboriginal and non-Aboriginal 
students, and special ed and non-special ed students? 

 

 
Celebrations 
 
-overall, very good performance in writing for all students 
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Results Analysis/Interpretation:  FSA Numeracy (gr. 4 and 7) 

Assumptions/Predictions 
 
-all student performance will be higher 
than provincial average 
-grade 4 performance will be higher than 
gr. 7 (slippage) 
-boys will perform higher than girls 
-Aboriginal student performance will be at 
or below provincial average for both 
grades 
-special ed student performance will be at 
or below provincial average 
-there will be gaps in performance 
between Aboriginal and non-Aboriginal 
students, and between special ed and 
non-special ed students 
 

Patterns/Trends (What do we see?) 
 
-student performance for all students at 
gr. 4 and gr. 7 is at provincial average 
-numeracy performance is similar to 
performance in reading comprehension 
-performance for girls improves from gr. 
4 to gr. 7 
-performance for both genders is at 
provincial average for gr. 4 and 7 
-performance for Aboriginal students is 
higher than provincial average at both 
gr. 4 and gr. 7 
-gap in performance between Aboriginal 
and non-Aboriginal students widens 
from gr. 4 to gr. 7 
-performance for gr. 4 special ed 
students at provincial average but below 
provincial average for gr. 7 special ed 
students (slippage) 
 

Possible Theories 
 
 

Possible Solutions (Going deeper) 
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Other Comments/Next Steps 
 
-need to pay attention to special needs students and Aboriginal students, particularly 
as they move through early intermediate grades  
-Why are there gaps in performance between Aboriginal and non-Aboriginal 
students, and special ed and non-special ed students? 
 

 

 
Celebrations 
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Results Analysis/Interpretation:  Grade 9 District Write Data 

Assumptions/Predictions 
 
 

Patterns/Trends (What do we see?) 
 
-numbers of students writing is “wonky” 
-difficult to see trends with very limited 
data 
-data is basically “useless” 
 

Possible Theories 
 
-inconsistencies with district wide write 
(timing, topic, assessment, evaluation all 
need to be consistent) 
 

Possible Solutions (Going deeper) 
 
-tighten up process:  all grade 9 
students should write in the fall during a 
specified time frame, and again in the 
spring, on a common theme and for a 
common purpose; ensure type of writing 
is the same; ensure marking is 
controlled; ensure data collected is used 
to support programs 
-break out data into m/f, Aboriginal, Ab 
m/f, special ed, French Immersion, all 
male class at Glenmerry, assisted 
students 
-link assessment and evaluation to 
performance standards 
-provide data to schools for review and 
response 
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Other Comments/Next Steps 
 

 

 
Celebrations 
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Results Analysis/Interpretation:  1st Time Grade 12 Student Grad data 
(ARC) 

Assumptions/Predictions 
 
-grad rate for all students higher than 
prov 
-grad rate for aboriginal students higher 
than prov 
-girls grad rate higher than boys for all 
students 
-grad rate for spec ed students lower than 
for non-spec ed students  

Patterns/Trends (What do we see?) 
 
-district trend for all students is flat 
lined (stuck) but consistently higher 
than prov 
-female rates higher than male but male 
rates closing the gap (from 10% 
difference 5 yrs ago to 5% difference 
now) 
-girls rate flat lined; boys rate improving 
-consistent numbers of students not 
getting through despite making it to 
gr.12 
-district trend line for Ab Ed students 
jumps around but prov showing 
improving trend line 
-small numbers of district Ab Ed 
students 
-gap between Ab Ed students rates and 
non-Ab Ed students for district 
-small numbers of Sp Ed students 
-trend line for Sp Ed students dips 
significantly and then rebounds 
 

Possible Theories 
 
-attending to boys needs better now than 
before and therefore grad rate improving 
(ie. boys using e-exams) 
-outside issues negatively Ab Ed student 
success (poverty, lack of home support 
for education, “in care”, attendance, 
many moves over time) 
-are we losing sp ed students before gr. 
12? (numbers look too small) 
 

Possible Solutions (Going deeper) 
 
-academic support needed for Ab Ed 
students (gr. 10-12); move beyond 
cultural support 
-do our own tracking of individual 
students 
-targeted support/crisis intervention for 
students gr. 10-12 
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Other Comments/Next Steps 
 
-need more information:  attendance (Ab Ed students); number of students “in 
care”; sp ed numbers tracking over time; male/female for Ab Ed students; sp ed 
numbers “unmasked”; determine “moves” history of students not making it 
-track Ab Ed students ourselves 
-track Sp Ed students ourselves 
-who are the students that didn’t grad?; find out why/their story 

 

 
Celebrations 
 
-district grad data is consistently higher than prov for all students, and for Ab Ed 
students (and typically for Sp Ed students) 
-grad rate gender gap closing; males showing steady improvement over time 
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Results Analysis/Interpretation:  Required Exams Analysis Summary 

Assumptions/Predictions 
 
 
 

Patterns/Trends (What do we see?) 
 
-exam marks are typically higher than 
class marks 
-girls achieving higher than boys 
-very high pass rates BUT majority of 
students receiving C- or C blended mark 
-Aboriginal and special ed students 
underperform compared to “non” 
-special ed students achievement 
performance below provincial average 
for special ed students 
-Aboriginal students achievement 
performance above provincial average 
for Aboriginal students 
 

Possible Theories 
 
-programs not engaging boys to the same 
extent as girls 
-behaviour/attitude/work 
habits/attendance being considered when 
assigning class mark 
-special ed teachers have responsibility 
for program delivery and student success 
in courses; pull out program not ideal in 
terms of ensuring success 
-“vulnerable” students (Aboriginal, special 
ed, etc.) underperform 
-are we teaching to the test instead of 
teaching for learning/understanding? 
 

Possible Solutions (Going deeper) 
 
-ensure programs are relevant and 
engaging to boys and girls 
-ensure assessment practices are 
current and meaningful 
-ensure teachers understand that they 
are responsible for program delivery and 
success for all students in their class, 
and that special ed teachers help to 
develop program adaptations and 
support 
-begin to develop deeper understanding 
of differentiated instructional strategies 
-redefine “success” in our secondary 
schools 
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Other Comments/Next Steps 
 
-begin to disaggregate gender for Aboriginal sub-group 
-represent data using bell curves/line graphs 
-begin a district data collection initiative focused on Aboriginal students, special ed 
and “at risk” students 

 

 
Celebrations 
 
-very high pass rates (typically above provincial average) 
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Results Analysis/Interpretation:  Principles of Math 10 

Assumptions/Predictions 
 
-class mark will be higher than exam 
mark 
-performance for all students will be at or 
above the provincial average 
-boys and girls will have similar 
performance 
-there will be very few special needs and 
very few Aboriginal Ed students in this 
course 
 
 

Patterns/Trends (What do we see?) 
 
-performance for all students slightly 
above provincial average for all students 
-percentage of students receiving 
combined letter grade of C- or C is high 
-exam mark higher than school mark for 
all students, except for “A”/”B” students 
where this is reversed 
-performance trend for all students is 
flat and not improving 
-the percentage of students taking this 
course has remained static over time 
-girls performing better than boys in this 
course (district and provincial) 
-typically more girls enrolled in this 
course than boys 
-boys class mark – 3x more failure 
-the number of Aboriginal students 
enrolled in this course is very small 
-success rate for Aboriginal students in 
this course higher than provincial 
average 
-the number of special needs students 
taking this course is very small 
-success rate for special ed students in 
this course higher than provincial 
average 
 

Possible Theories 
 
-teachers may be including 
behaviour/attitude/work habits in class 
letter grade; this may explain why exam 
marks are higher than class marks 
-special ed students have support in class 
but not during exam 
 

Possible Solutions (Going deeper) 
 
-ensure that assessment and evaluation 
is focused on student learning; keep 
bahviour/work habits/attitude as 
separate issue 
 

 



  

Achievement Contract 2009-10        37 

 
 
Other Comments/Next Steps 
 
-because large numbers of students receive C- or C in this course, does this affect 
physics and chemistry enrollment? 
-we need to track what courses students take if they receive a C- or C in this course; 
do they remain in highly academic courses and how do they do? 
-do students who experience difficulty in this course experience difficulty in other 
courses? 
 

 

 
Celebrations 
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Results Analysis/Interpretation:   Applications of Math 10 

Assumptions/Predictions 
 
-will assume a more “normal” distribution 
of marks for all students and subgroups 
 

Patterns/Trends (What do we see?) 
 
-very high pass rate for all students in this 
course (above provincial average) 
-very high percentage of all students 
receive a C or C- blended grade for this 
course (~50%) 
-very few students receive an “A” for the 
course mark or exam mark (less than 5%) 
-bell curve “peak” at C/C+ level for all 
students for course mark and exam mark 
-percentage of students receiving blended 
grade of C+ or higher for this course is 
higher than provincial average 
-the pass rate for both genders is higher 
than the provincial average in this course 
-girls are typically twice as likely to receive 
a C+ or better blended grade than boys in 
this course 
-girls are more likely to receive an A in 
their course marks than boys; boys are 
more likely to receive an A on the exam 
than girls 
-boys are 3 to 5 times more likely to 
receive an F in their class mark than girls; 
boys and girls are equally likely to receive 
an F on the exam 
-the bell curve “peak” for boys blended 
mark in this course is at C-/C; the bell 
curve “peak” for girls blended mark is at 
C+/B 
-extremely small numbers of Aboriginal 
students enrolled in this course 
-pass rate for Aboriginal students in this 
course has been 100% for past 3 years 
-most Aboriginal students in this course 
receive a blended grade of C or C-; about 
30% of Aboriginal students receive a C+ or 
higher blended grade in this course 
-1 Aboriginal student has received an A or 
B on the exam in this course in the last 5 
years; 6 Aboriginal students have received 
an A or B in their class mark in the last 5 
years 
-the bell curve “peak” for Aboriginal 
students in this course is at C-/C for course 
mark and exam mark 
-virtually no special ed students enroll in 
this course (4 or last 5 years data has been 
masked) 
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Possible Theories 
 
-special ed students overrepresented in 
Essential of Math 10 
-perhaps girls get better course marks 
due to better work 
habits/attitude/behaviour and compliance 
-perhaps boys do better on the exam 
because they know the math but don’t 
demonstrate their knowledge in class 
 

Possible Solutions (Going deeper) 
 
-support special ed students to take 
Applications of Math 10 
-ensure assessment practices are current 
and that letter grades reflect student 
learning not work 
habits/attitude/behaviour, etc. 
-ensure opportunities for the 
demonstration of knowledge and learning 
are varied and meaningful 
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Other Comments/Next Steps 
 

 

 
Celebrations 
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Results Analysis/Interpretation:  Essentials of Math 10 

Assumptions/Predictions 
 
-all students performance will be above 
provincial average 
-growing numbers of students taking this 
course 
-exam marks better than class marks 
-girls performance will be better than 
boys 
-girls class marks will be higher than 
exam marks; boys exam marks will be 
higher than class marks 
-percentage of Aboriginal students taking 
this course will be an overrepresentation 
when compared to non-Aboriginal 
-Ab student performance will be higher 
than provincial Ab student performance 
-highest number of special ed students in 
this course versus the other two grade 10 
Math courses 

Patterns/Trends (What do we see?) 
 
-10-14% of all students take this course 
-percentage of students receiving a C+ 
or better letter grade (combined) in this 
course is at provincial average  
-percentage of students receiving a C- 
or better letter grade (combined) in this 
course is slightly better than provincial 
average 
-no A’s awarded as class mark  
-no overrepresentation of Aboriginal 
students in this course (small sample) 
-Aboriginal student performance above 
provincial average for students receiving 
a C+ or better combined letter grade 
-no male student has rec’d a combined 
mark of A in 3 years 
-100% of special ed students in this 
course have passed the course for the 
last 3 years 

Possible Theories 
 
-are students encouraged to take “higher” 
level math courses, therefore no A marks? 
-do we have the “right” teachers teaching 
this group of students? 
-girls may be more compliant and 
therefore get better class marks 
 

Possible Solutions (Going deeper) 
 
-make sure school assessments connect 
to curriculum 
-ensure that the “right” teachers teach 
this course and build relationships 
-build “status” of teaching this 
course/level  
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Other Comments/Next Steps 
 
-are Math grades/performance data in prior grades tracked and analyzed?  Broken 
into cohorts and subgroups? 
-what happened in 2007/08, where 22/61 (36%) of students enrolled in this course 
were special needs students (much higher than any other year)? 

 

 
Celebrations 
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Results Analysis/Interpretation:  English 10 

Assumptions/Predictions 
 
-performance trends will show that 
students “hit the wall” in this course 
-performance trends for aboriginal and 
special ed students will be lower than for 
“non” students 
-girls will perform better than boys in this 
course 
 

Patterns/Trends (What do we see?) 
 
-very high pass rate for all students in 
this course (at or above provincial 
average) 
-bell curve “peak” for exam marks for all 
students is at the “B” level; bell curve 
“peak” for school marks is also at the 
“B” level 
-the same percentage of students fail 
the exam and the class mark; a very 
low percentage of all students fail the 
course (blended mark) 
-girls performance is better than boys 
-low percentage of boys receive a C+ or 
better blended grade for this course 
(~59%) especially when compared to 
girls (~80%) 
-most students who fail this course are 
boys (~80%) 
-most students who receive an “A” on 
the exam or for the class mark are girls 
(over 2 to 1 ratio) 
-bell curve “peak” for boys in C-/C 
range; bell curve “peak” for girls in B/A 
range 
-Aboriginal student performance is 
typically better than provincial average 
-percentage of Aboriginal students 
receiving a C+ or better blended grade 
in this course is usually much lower than 
non-Aboriginal 
-bell curve for Aboriginal students on 
exam and for class mark is C+/B 
-virtually no special ed students receive 
an “A” for their course mark or on the 
exam in this course (only 2 in the last 5 
years) 
-bell curve “peak” for special ed 
students in this course is at “F”/”C-“ 
-special ed students typically receive a 
higher grade for their exam mark than 
their class mark  
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Possible Theories 
 
-perhaps work habits influence class 
marks, esp. for special ed students 
-perhaps males are not connecting to the 
program 
-are adaptations occurring for students 
needing them? 
 

Possible Solutions (Going deeper) 
 
-ensure that teachers take ownership of 
program delivery for special ed 
students; pull out model may not be 
working 
-ensure appropriate levels of support 
are in place for special ed students; 
ensure gradual release of responsibility, 
though 
-ensure that program is relevant, 
interesting and meaningful for male 
students 
-ensure that assessment practices are 
current and meaningful for students 
-ensure that adaptations are 
implemented for students requiring 
them 
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Other Comments/Next Steps 
 
-can we disaggregate data by gender for Aboriginal students? 
-are students who aren’t experiencing success in this course doing so because they 
“can’t” or because they “won’t”? 
-is this course predominantly taught by female teachers? 

 

 
Celebrations 
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Results Analysis/Interpretation:  Science 10 

Assumptions/Predictions 
 
-combined marks for all students will be 
above provincial average but will be flat 
lined 
-combined marks for boys and for girls 
will be above provincial average; boys 
performance will be better than girls 
-special ed student performance will be 
lower when compared to all students 
performance; performance trend lines will 
be declining; performance will be above 
provincial average 
-Aboriginal student performance will be 
lower when compared to all students 
performance; performance trend lines will 
be declining; performance will be above 
provincial average 
 
 

Patterns/Trends (What do we see?) 
 
-many students “just passing” with a 
combined mark of C- 
-very high pass rate for all students, but 
only about 60% pass with a C+ or 
better combined mark 
-percentage of students receiving an “F” 
on the exam have declined over time 
-exam mark trend for all students is 
higher than class mark except for 
“A”/”B” students who receive higher 
class marks than exam marks 
-girls performing better when 
considering combined marks of C+ or 
better in this course 
-very few special needs students receive 
a combined mark of C+ or better in this 
course; most special needs students 
receive a combined mark of C- or better  
-on average, 95% of special needs 
students pass this course 
-the bell curve “peak” for combined 
grades for this course for special needs 
students has shifted in a positive 
direction over time (from “F” to “C”) 
-the number of Aboriginal students 
receiving a combined mark of “F” has 
declined over time 
-exam marks for Aboriginal students 
have improved over time 
 

Possible Theories 
-students better prepared for exam 
 

Possible Solutions (Going deeper) 
-teachers should be talking about why 
there are differences between exam 
marks and class marks; what should 
that difference be? 
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Other Comments/Next Steps 
-why aren’t students doing better in class?  Why are class marks lower than exam 
marks?  Shouldn’t class marks be higher than exam marks (exams are one-offs, 
while class marks represent learning and assessment/evaluation over time)? 
-represent data as bell curves or line graphs 

 

 
Celebrations 
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Results Analysis/Interpretation:  Socials 11 

Assumptions/Predictions 
 
-performance in this course will be tied to 
teacher passion and background 
-girls will out perform boys in this course 
-special ed students will have higher class 
marks than exam marks 
-Aboriginal students will have lower class 
and exam marks (separately and 
combined) than non-Aboriginal students 
 

Patterns/Trends (What do we see?) 
 
-many students getting combined mark 
of C- 
-class marks for all students are higher 
than exam marks 
-Aboriginal students are performing 
lower than non-Aboriginal students for 
class, exam and combined marks 
-Aboriginal students performing better 
than provincial average 
-special ed student performance (C+ or 
better combined grade) is significantly 
below provincial average 
 

Possible Theories 
 
-social studies may not be as engaging for 
boys 
-is the interest in social studies lost in 
earlier grades?  How is the curriculum 
connected through the grades? 
 

Possible Solutions (Going deeper) 
 
-develop “district consciousness”  
-ensure course program and delivery is 
engaging and relevant, not outdated and 
stale 
-determine “overlap” between special ed 
and Aboriginal ed  
-ensure assessment practices are 
current and meaningful 
-ensure teachers know the curriculum 
-ensure teachers support program 
delivery to special ed students and not 
rely on pull out model to deliver 
program 
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Other Comments/Next Steps 
 
-does the exam test facts or concepts? 
-why are provincial results holding steady but our data indicates a general decline in 
performance? 
-why is our bell curve weighted at the low end of the spectrum? 

 

 
Celebrations 
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Results Analysis/Interpretation:  English 12 

Assumptions/Predictions 
 
-performance trends for Aboriginal 
students will indicate that this group is 
performing higher than provincial average 
but declining over time 
-the number of special ed students 
enrolled in this course will be very low; 
their performance trend be low as well 
 

Patterns/Trends (What do we see?) 
 
-high percentage of all students 
receiving C or C- combined grade for 
this course 
-provincial performance over time shows 
steady improvement; district 
performance over time bounces around 
(cohort driven) 
-very high pass rate for both boys and 
girls 
-girls are far more likely to receive a C+ 
or better in this course (about 25% 
more likely) 
-the percentage of boys receiving an “A” 
as a school mark in this course has 
steadily declined over time; the opposite 
has occurred for girls 
-school marks typically significantly 
higher than exam marks for “A”/”B” 
students 
-very high pass rate for very small 
cohort of Aboriginal students in this 
course (typically 100%) 
-most Aboriginal students in this course 
receive a C or C- final blended grade 
-district performance trend for 
Aboriginal students in this course 
indicates a decline over time; we are 
now at provincial average, not well 
above 
-extremely small numbers of special ed 
students enrolled in this course (most 
years data is masked meaning less than 
5) 
-100% pass rate for special ed students 
enrolled in this course for the years 
where the data isn’t masked 
-most special ed students receive a C or 
C- blended grade in this course 
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Possible Theories 
 
-males may not be connecting to the 
program  
-perhaps class letter grades include 
attendance, work habits, behaviour, etc. 
 

Possible Solutions (Going deeper) 
 
-ensure program is interesting and 
relevant to all learners (male and 
female) 
-ensure that school grades reflect 
student learning against outcomes 
-support teachers changing their 
assessment practices so that feedback 
on performance is immediate and 
meaningful; students need to take 
ownership of their learning through 
assessment for learning  
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Other Comments/Next Steps 
 
-is this course predominantly taught by female teachers? 
-we need to track what happens to students after they enter the alternate ed path 

 

 
Celebrations 
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Results Analysis/Interpretation:  Communications 12 

Assumptions/Predictions 
 
-overrepresentation of boys, Aboriginal 
and special ed students in this course 
 

Patterns/Trends (What do we see?) 
 
-very high pass rate for all students 
(above provincial average and typically 
100%) 
-the number of students enrolled in this 
course has declined over time 
-high percentage of all students receive 
a blended grade of C or C- in this course 
-typically, less than half of all students 
in this course receive a blended grade of 
C+ or higher in this course 
-typically, the district percentage of all 
students receiving a blended mark of C+ 
or higher in this course is higher than 
the provincial average 
-very few students receive an “F” or an 
“A” for their course mark or exam mark 
-1 student has received a final blended 
mark of “A” for this course in the last 5 
years (5 years ago) 
-the bell curve “peak” for the class mark 
for all students in this course has floated 
over time but last year was at C- 
-exam marks are typically higher than 
class marks for all students in this 
course 
-the bell curve “peak” for the exam 
mark for all students in this course is 
C/C+ 
-girls outperform boys in this course 
-2 boys received an “A” for their class 
mark in this course in the last 5 years 
-no girls have received an “F” for their 
class mark or exam mark in the last 5 
years; boys have received an “F” for 
both and have failed the course 
-the bell curve “peak” for boys’ class 
mark is C-; for boys’ exam mark, C 
-the bell curve “peak” for girls’ class 
mark is “B”; for girls’ exam mark, C+/B 
-virtually no Aboriginal students enroll in 
this course (3 of 5 years data masked) 
-the pass rate for Aboriginal students 
enrolled is typically 100% 
-the percentage of Aboriginal students 
receiving a blended grade of C+ or 
higher in this course is well below the 
provincial average 
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-exam marks for Aboriginal students 
enrolled in this course are typically 
higher than the class mark 
-very small numbers of special ed 
students enroll in this course 
-no special needs student enrolled in this 
course has received an “A” in their class 
mark, exam mark or blended mark in 
the last 5 years 
-the pass rate for special needs students 
enrolled in this course is cohort 
dependent and has ranged from well 
below the provincial average to above 
(100%) 
-letter grade analysis (course mark and 
exam mark) is difficult due to small 
numbers and cohort 
strengths/challenges 
 

Possible Theories 
 
-declining numbers taking this course 
could mean more numbers taking English 
12 or more students moving to school 
leaving certificate 
 

Possible Solutions (Going deeper) 
 
-ensure this course is seen as a viable 
option for students 
-ensure status is built re: teachers 
teaching this course 
-ensure assessment practices are 
current 
-ensure support is in place to better 
guarantee success for students in this 
course (the students in this course may 
be considered more “at risk”) 
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Other Comments/Next Steps 
 

 

 
Celebrations 
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Appendix B:  Evidence for Goals 

 
Goal 1:  Health and Lifestyle 
 

Goal 1:  Health and Lifestyle 
                  

Provincial Satisfaction Survey:  At school, are you learning about healthy food and 
exercise? 

                  
              2007/08 
  2003/04  2004/05  2005/06  2006/07  District Prov 
  % n  % n  % n  % n  % n % 
Grade 3/4 53% 295  54% 318  39% 281  57% 273  64% 268 61% 
                  
Grade 7 28% 350  33% 353  32% 324  39% 332  52% 330 56% 
                  
Grade 10 32% 367  36% 323  48% 311  49% 382  48% 297 46% 
                  
Grade 12 16% 356  17% 302  21% 229  23% 252  36% 250 33% 
                  
Note:  The percentages shown represent the percentage of respondents who 
answered    
‘all of the time’ or ‘many times’.                       

 
 

School Survey: June, 2009 
        
      Yes 
Will your school, by June 2009, have the 
district's 

10/10 

Healthy Schools Policy 
implemented?   

100% 

        
Will your school, by June 2009, have the 
School  

9/10 

Health and Lifestyle Policy Guidelines 
implemented? 

90% 

        
Does your school have a Health and Lifestyle  7/10 
committee?       70% 
        
Has your school developed a site-specific 
action plan focused on health and lifestyles? 

7/10 
70% 
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Goal 2:  Reading Comprehension 
 

 
 



  

Achievement Contract 2009-10        58 

 

 
 



  

Achievement Contract 2009-10        59 

 

 



  

Achievement Contract 2009-10        60 

 

 
 



  

Achievement Contract 2009-10        61 

 

 
 



  

Achievement Contract 2009-10        62 

 

 



  

Achievement Contract 2009-10        63 

 
 

 
 



  

Achievement Contract 2009-10        64 

Developmental Reading Assessment (DRA) - by cohort 
               
  2007/08 Kindergarten Cohort   2006/07 Kindergarten Cohort 
  2008/09  2009/10  2010/11   2007/08  2008/09  2009/10 
  grade 1  grade 2  grade 3   grade 1  grade 2  grade 3 
at risk/ 18%        at risk/ 18%   7%    
min. mtg.          min. mtg.         
mtg./ 32%        mtg./ 37%   39%    
fully mtg.          fully mtg.         
exceeding 50%          exceeding 45%    55%     
               
  2005/06 Kindergarten Cohort   2004/05 Kindergarten Cohort 
  2006/07  2007/08  2008/09   2005/06  2006/07  2007/08 
  grade 1  grade 2  grade 3   grade 1  grade 2  grade 3 
at risk/ 17%  13%  16%   at risk/ 15%  12%  11% 
min. mtg.          min. mtg.         
mtg./ 40%  33%  59%   mtg./ 35%  35%  60% 
fully mtg.          fully mtg.         
exceeding 43%   54%    25%  exceeding 52%   53%   28% 
               
  2003/04 Kindergarten Cohort   2002/03 Kindergarten Cohort 
  2004/05  2005/06  2006/07   2003/04  2004/05  2005/06 
  grade 1  grade 2  grade 3   grade 1  grade 2  grade 3 
at risk/ 17%  12%  15%  at risk/    10%  11% 
min. mtg.          min. mtg.         
mtg./ 39%  31%  58%  mtg./    30%  52% 
fully mtg.          fully mtg.         
exceeding 43%   57%   27%   exceeding     61%   37% 
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Developmental Reading Assessment (DRA) - by grade 
            
  Grade 1 
  2004/05  2005/06  2006/07  2007/08  2008/09 
at risk/ 17%  15%  17%  18%   18% 
min. mtg.               
mtg./ 39%  35%  40%  37%  32%  
fully mtg.               
exceeding 43%   52%   43%   45%   50%  
            
  Grade 2 
  2004/05  2005/06  2006/07  2007/08  2008/09 
at risk/ 10%  12%  12%  13%   7% 
min. mtg.               
mtg./ 30%  31%  35%  33%  39%  
fully mtg.               
exceeding 61%   57%   53%   54%    55% 
            
  Grade 3 
  2004/05  2005/06  2006/07  2007/08  2008/09 
at risk/ 13%  11%  15%  11%  16%  
min. mtg.               
mtg./ 65%  52%  58%  60%  59%  
fully mtg.               
exceeding 22%   37%   27%   28%   25%  
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Teachers' Professional Judgment 
         
 Grade 1 
 Writing  Reading  Numeracy 

 
June 
2008 

June 
2009  

June 
2008 

June 
2009  

June 
2008 

June 
2009 

not yet 
mtg. 7%  3%  11%  12%  4% 2%  
approaching 14%  18%  10% 11%   7% 10%  
meeting 56%  63%  48%  33%  85% 75%  
exceeding 23% 15%    32%  44%   4% 13%  
         
 Grade 2 
 Writing  Reading  Numeracy 

 
June 
2008 

June 
2009  

June 
2008 

June 
2009  

June 
2008 

June 
2009 

not yet 
mtg. 8% 4%   8% 4%   4% 4%  
approaching 21% 17%   17% 11%   22% 8%  
meeting 36% 63%   40% 55%   64% 80%  
exceeding 15% 17%    34% 30%    10% 8%  
         
 Grade 3 
 Writing  Reading  Numeracy 

 
June 
2008 

June 
2009  

June 
2008 

June 
2009  

June 
2008 

June 
2009 

not yet 
mtg. 7%  4%  6% 4%   4% 4%  
approaching 15% 21%   11% 16%   11% 15%  
meeting 61% 64%  62% 63%   68% 69%  
exceeding 17% 11%    22% 17%    17% 12%  
         
 Grade 4 
 Writing  Reading  Numeracy 

 
June 
2008 

June 
2009  

June 
2008 

June 
2009  

June 
2008 

June 
2009 

not yet 
mtg. 7% 8%   8% 4%   4% 5%  
approaching 14% 17%   14% 12%   12% 13%  
meeting 69% 64%   65% 61%   65% 67%  
exceeding 11% 12%    13% 20%    20% 16%  
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 Grade 5 
 Writing  Reading  Numeracy 

 
June 
2008 

June 
2009  

June 
2008 

June 
2009  

June 
2008 

June 
2009 

not yet 
mtg. 7% 4%   9% 4%   12% 4%  
approaching 12% 17%   15% 15%   12% 11%  
meeting 60% 67%   59% 61%   55% 70%  
exceeding 21% 12%    18% 20%    21% 15%  
         
 Grade 6 
 Writing  Reading  Numeracy 

 
June 
2008 

June 
2009  

June 
2008 

June 
2009  

June 
2008 

June 
2009 

not yet 
mtg. 6% 6%   8%  5%  9%  7% 
approaching 16%  17%  18%  17%  11% 15%  
meeting 59%  62%  52% 60%   56% 57%  
exceeding 18%  16%   21% 17%    25% 20%  
         
 Grade 7 
 Writing  Reading  Numeracy 

 
June 
2008 

June 
2009  

June 
2008 

June 
2009  

June 
2008 

June 
2009 

not yet 
mtg. 6%  5%  7% 4%   9% 6%  
approaching 16%  26%  17% 16%  17% 19%  
meeting 60% 57%   54% 62%   52% 56%  
exceeding 18% 12%    21% 18%    22% 19%  

 


